Developing Scoring Rubrics

1of6

Developing and Using Scoring Rubrics

http://www.uleth.ca/edu/runte/tests/cones/score/rubric.htm

Because the scoring rubric directs student effort by operationalizing the connection between learning
and practice, scoring criteria must be clearly specified before students begin work. All rubrics share
key characteristics:

clear expectations

Generic Subject awareness of | critical Takes a
Essay content issues thinking position
b
EXCELLENT acomprehensive grasp | an awanencss of an ability 1o think i thougktful staterment
A (KS - 100) of the subject mamier s | Slenng viewpoims is | coilealiy s of pasation s presented
A Makadly demonstriaed, demanstraiad and a demonsirared inthe and defended through
Exceplicaal including an indepth rigoroas assessaent of | analysis, symhesisand | logical arguments and
Peeformance understasding of the these undenaken where | evalmane of rekvam | carefully seleced
relevant coscepls, rekevask infoemation supportive detail: the
theceics, and issucs arguments presented
relaad to the topic baild 1o a consistem
aldressd vanclusion
SUPERIOR athocough grispof the | anawareness of the paper goes beyond | a position is adopted
By -84 subject matter is didfering viewpaints is | descnption to and Jogacally argoed;
Clearly Above T ed & rated and an intesp ion, analysis, | appeoprate suppocting
Averape Performmance assessanenl of these synihesis and detail 1s suppiad
atlempied where evaluation
rekevant
SATISFACTORY a basic grasp of the asserts vicwpoint accurate infoemation a postion is adoptod
C{55-9) subject puier s without acknowdedging | incoepasaning selevam | and Jogacally argoed
A Faly Competent demnoastrated allemative viewpeints | sourves ind references
o1 is coaveyed

The criteria are clearly specified, so that the student and teacher are both completely clear on what is

expected and on what dimensions students are to be graded. Note that such expectations may be

phrased in such a way as to leave considerable flexibility for students to choose and develop their own

content.
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levels of mastery
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Generic Subject awareness of | critical Takes a
Essay content issues thinking position
EXCELLENT A compechensive grasp | an awaseness of an abilsy o think A thoppheful stermem
A (RS- 100) of the subject enanter &5 | &llening vaewpaims is | ensically s of pesation Is presented
A Markedly demonstraled, e dand a de { in the and defended through
Exceptional including 2 in-deph | sigoroes assessanent of | analysis, symhesis and | Toglead argumens and
Performance wdesstanding of the these undenaken where | evalumion of relevant | carefully sefected
rekevant conkepls, rekevant mformalion supportive detail; the
theories, and isenes angumernes presentod
related 10 the 1opic build to a consistenm
ailressed vonclusion
SUPERIOR atharough graspof the | an awareness of the paper poes beyoad | o position is 2dopled
B(70 - &4) SR e 55 flering viewpaints is | descriplion 1o and Jogaally argoed:
Clearly Above demonstraled demonstratad and an Eferpectation, amlysis, | appeoprate suppocting
Average Perfonmance assessment of these synthesis and detail 1 supplied
anempat where evaluation
relvank
SATISFACTORY a hasic prasp of the asser1s viewpoint Ao inforation a posation is adopied
C(55-69) subject maller is without acknowledging | sncorporating relevant | and Jogzacally argocd
A Fally Competent demonstraned alemanive viewpoints | sources and relerences
Paper s conveyal

Statements describing the characteristics of student work at each level of achievement form the core
of the rubric. Scales can range from three to ten categories; more than ten is considered unacceptable
because markers are unable to make such fine distinctions reliably. Three to six categories are most

common. For example, 3 categories divide submissions easily into those above average, average

submissions, and those below average. A five point scale expands these holistic judgments to include
"outstanding" and "unacceptable" categories to either end of the five point scale. An odd number of
categories generally produces a normal curve; an even number forces markers to split the class into
those above or below some standard.

multi-dimensional

Generic Subject awareness of | critical Takes a
Essay content issues thinking position
EXCELLENT acompechensive grasp | i of an ahility to think 2 houghtfal statement
A (S5 - 100) of the subject santer s | ditfening vienpoinisis | enically is of positoe is peesemal
A Markedly o 3 ) trated and a demonstrated in Lhe and defended theough
Exceptional including an indepth rporous assessmeet of | analysis, synthesis and | logical arguments and
Ferformance wderstanding of 1he these underaken where | evalumion of refevant | carefully seleciad
tekevart concepts. relevant mformalion suppoctive detail: the
theories, and issocs arguments prescated
related 10 the 1opic haukd 30 2 coesaaent
ailressed <onchusxm
SUPERIOR atharcugh graspof the | an awareness of the paper poes beyoad | 2 pasition is adopead
B0 84) sthjact malter i differing vienpoints is | description 1o and logically argued;
Cleaely Abone demonstraned demmastrated and i EefcIprctatace, anlysis, | Ippropeiaie supporting
Average Perfoemance asessmest of these synthesis and detail is supplied
atermpted where evaluation
relevant
SATISFACTORY 3 hasie prasp of ihe IRSCITS VWO AKCWME infomalion 2 positioe s adopecd
C(55.69) subject maller is without ackeowlodzing | mcorporating relevant | and logically argued
A Fully Compesent demonstraled amermanve viewpaints | sources and relerendes
Faper seonveyal

Several dimensions may be specified, focusing attention on a number of separate and distinct criteria
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in succession. By identifying the separate components or dimensions that comprise the task,
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expectations are clearer to students, who may then use the rubric as a checklist to monitor that they
are adequately addressing all aspects of the assignment. Grading is similarly more precise, accurate,
and objective because markers are focusing on only one dimension at a time. (For example, written
communication is graded separately from adequacy of the arguments provided; whereas without this

separation, 50% of the variance in holistic grading of papers can be explained by spelling and

grammar, even where these do not officially count.)

parallelism

Generic Subject awareness ol | critical Takes a
Essay content issues thinking position
EXCELLENT acomprehensive grasp | an awareness of an abilsty to think 2 thoughtfal statement
ASS - 100) of the subgect ates i | differing vienpoinisis | enically is of positicn s peesemed
A Markedly demonstraled, demonstrated and a demonstrated in the and defended through
Exceptional including an in-depth ripocous assessmeet of | analysis, synithesis and | Jogical arguments and
Ferformance wdesstanding of 1he these underaken wheee | evalumion of refevant | carcfully selectod
rekevart concepls, relevant mformalion suppoetive detal: the
theories, and issocs arguments presented
related 10 the topic baild 20 2 coastaent
ihlressed <onchusion
SUPERIOR atharough graspof the | 22 awareness of the paper poes beyoad | 2 positicn ks adopeed
B0 83 sehjact malter is differing viewpoinis is | description 1o and logically argued;
Cleasly Abone demonstraled dermmastrated and i Efcpectatoe, amlysis, | Ipprogeisne supporting
Average Perfoemance asessmest of these synthesis and detail is supplied
atempted where evaluation
relevam
SATISFACTORY 3 hasic prasp of ihe FRSCITS VWO Kourne infonsation 2 position ks adopeed
C(55.69) subject maller is without ackeowlodzing | incorporating relevant | and logically argued
A Fully Compesent d&emonstraied amernane vigwpaints | sources and relerences
Paper soonveyal

Descriptors are provided for each letter grade or category for each dimension, such that the

distinctions between grades for each criterion are immediately clear. In most cases, a chart format is

adopted to make this parallelism explicit and obvious.
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high but attainable standards:
cumulative criteria

Generic Originality Subject awareness of | critical
Essay content issues thinking
EXCELLENT ongimlity, insight, and | a comprehensive grasp | an awasencss of an abality o think
AES - 100y creatlvicy are of the subject manier s | Guffening viewpaims is | critiealiy i
A Makedly demonstrated; the demoeatritied, demonstrated and 2 demonstrated in the
Exceptional paper goes beyond imcluding an in-depth rigoroas assessment of | analysis, synthesis and
Perfoemance repeating what athers understandang of the these undenaken where | evalianoe of relevan
have said ed refevant conoepts, rekevant infocmation
coalribules somcthing | thoorics, and issues
W 10 our relatad to the topic
understanding of the addroned
1opic
SUPERIOR athomugh grispof the | an awaneness of e paper goes beyond
B0 x4y subjoct matter is differing viewpaints is | description to
Clearly Above demoestrned demonstrated and an inerpretation, analysis,
Averape Performance assessmenl of these synthesis and
allempted where evalualion

felRvark

SATISFACTORY
C(55 - 69)

A Fally Competent
Paper

adasic grasp of e
subjoct matter is
demoaatrated

2ssea1s Viewpoint
without acknowledging
allermative viewpeints

FCURIE INformaran
incorpeeating relevamt
sources iod references
Is convered

In instructor-designed rubrics, higher categories not only hold the student to successively higher
standards on those criteria common at all levels, but may add additional criteria (for example
originality, insight and creativity) to the higher categories. Standards are set high, but because even
the top category descriptors reflect actual student examples, remain attainable. In the case of student-
defined rubrics, the initial drafts are likely to be "all or nothing" criteria unless exemplars, templates
or teacher-guided training in rubric construction is provided. Although "done/not done" criteria are
sometimes useful for interim steps, the final product is likely to require the development of a more
detailed rubric.

Correspondence to the Real World: Teacher-designed rubrics are developed from observing the
characteristics of actual student papers; the statements in the rubric reflect the teacher's best attempt to
articulate what earned this or that paper an "A" paper or a "C". The object is to develop a marking
scheme that matches the observed papers, not to try to force the papers to match the marking scheme.
Students may also have a role in developing the scoring rubric, as such participation increases both
student understanding and ownership of the rubric. The teacher must be prepared, however, to suggest
adjustments that maintain appropriately high expectations in the course, while ensuring student goals
remain realistic and achievable in the available timeframe.
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allowance for part marks
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Generic Subject awareness of | critical Takes a
ESS:I)' content 1ssues thlnkmg position
EXCELLENT a compeehensive grasp | an awareness of an ahilsty to think 2 thought(al statement
ALSS - 100) of the subject paatter &5 | diffesing vicapoimsis | enically s of posinios is pessemad
A Markedly demonstraled, demonstrated and a demontrated in Lhe and defended thevugh
Exceptional including aa in-depth rigocous assessmeet of | analysis, synthesis and | logical arguments and
Ferformance wderstanding of the these underaken where | evaluation of relevant carefully seleciod
relevant concepts, relevant mformalion suppoctive detail: the
theories, and issoes arguments prescrted
related 10 the topic enbd 20 2 coesisent
addressed cunchnion
SUPERIOR athorough graspal the | 2 awareness of the paper poes beyoad | 2 position is adopeed
(0. 84) sabjact malter is diffening viewpoints is | description 1o and logically argued;
Cleasly Abone demonsiralad demmonstrared and e Eferpeetation, amlysis, | appropeiane supporting
Average Perfoemance wsessmest of these synthesis and detail is supplied
atempted where evaluation
relevam
SATISFACTORY 2 hasic grasp of ihe JESLITS VIRWpain ACUe inforation 2 pasition s adopeed
C(55.69) subjoct malter is without ackeowlodgzing | mcorporating refevant | and logically argued
A Fully Compesent demaonstraned amermative viewpaints | sources and references
Paper soanveyat

Actual student work is unlikely to demonstrate all the characteristics, or only the characteristics, of a

single grading category; thus, a student may have "B" content knowledge, "C" writing skills, but
nevertheless demonstrate "A" originality. The marker matches salient features of the paper to the

descriptors in the scoring scheme, and then quickly judges where the paper falls. For example, a paper
primarily described by the statements under "B", but with one or two statements in the "A" category

would rate a B+; a paper which matches one "A" descriptor, one "C" descriptor and four "B"

descriptors would likely rate a "B". Alternatively, each dimension can be given a specific weighting,
so that some criteria (e.g., web page content) can be given more significance than others (e.g., HTML
mechanics), and the scores calculated arithmetically.

Rubrics can be re-formatted to facilitate marking, as in this example checklist:
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A« EXCELLENT (85 - 100) - A Mashadly Exceptioeal Pesfloestance
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Poescntaton of a reasorad e argumest
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Flexibility: Although student contract rubrics may be appropriately narrow, teacher-designed rubrics
require considerable flexibility if they are to avoid dictating specific content and procedures to
students. Unless the teacher is prepared to individually design analytical scoring schemes for each
new assignment (often, each new student group), care must be taken to ensure the schema can be
adopted for several different assignments within the same course (very useful for problem-based
learning approaches), or even used in related courses.

Evolving: Teacher-designed rubrics need to evolve as each marking session generates feedback on the
rubric for the teacher. As students invent new approaches unanticipated by the current marking
scheme, a small percentage of papers may fall completely outside the descriptors; some soul searching
may be required to decide whether the paper or marking scheme is at fault. (For example, when
students started submitting web pages rather than traditional term papers, major adaptations to paper
scoring schemes were required.). As student work demonstrates weaknesses in understanding, the
rubric can be adjusted to clarify the need for the missing elements, warn against undesirable
characteristics, and solicit desired qualities. Student feedback and suggestions can contribute
significantly here.

Ease of Use: Flexible rubrics, as in the example on the next page, allow the marking scheme to be
used in more than one context. Thanks to this flexibility and the parallelism that makes it easy to
remember, most teachers find that rubrics quickly become internalized by the marker. This greatly
increases marking speed, accuracy, and objectivity.
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